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taining a scheme for a trade or industrial school, a grand
plan which we may possibly see realised in our own day
by the establishment of a technological university in
London. Sir William Petty says, c All apprentices might
learn the theory of their trades before they are bound to
a master, and consequently be exempted from the
tedium of a seven years' bondage, and having spent but
about three years with a master, may spend the other four
in travelling to learn breeding and the ^erfeolion of their
trades.7 To the same category belongs Cowley's scheme
of a philosophical college, published in 1661, the school
part of which bears so much resemblance to Milton's
scheme as to make it certain that Cowley in writing it
must have had the former in his mind. Although these
plans were never carried out, being indeed impossible in
the troubled times of the Commonwealth and ill suited
to the frivolous temper of the Restoration, they show us
plainly enough the desire which was fermenting in men's
minds for a better and more liberal education. Had
they met with more success the English might have been
by this time the best educated nation in Europe^
It was natural that Hartlib should have been especially
attracted by the writings of Comenius, the great Mora-
vian teacher, who announced to his age a discovery as
important as that of Bacon, heralded with the same confi-
dence, and promising as great results. We have become
acquainted with the principles of Comenius in a previous
chapter. We have seen that one of the most important
points on which he insists is the simultaneous teaching of
words and things. Endless time had been spent on
the mere routine of language—why not at least attempt to
utilise this labour, and while the drudgery of words and
sentences is proceeding, take care that what is learnt is
worth remembering for itself. We shall find these same

